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BARGERIER: E)Il 2 (Takeshi Miyakawa)
AAREERF vy EE#E (Yusuke Shinno)

E#

THEBEXETHMEEIL, THELHEFEREH (Encyclopedia of Mathematics Education) 1235 —
DMIER (Trouche, Gueudet, & Pepin 2018) THY, CMHIEH 1L 2020 F IR ETSM 7= (Trouche, Gueudet,
& Pepin 2020). &A#&lE, COWRETHRD B AZERR (adaptation) THY, 14 DEETHERSIN-OAL Y3V D
—E8% %L TULVS (https://hal.archives-ouvertes.fr/DAD-MULTILINGUAL).

M BEXEFTHME LI ELEZOERTHS. TOFE— OB, KA RED-HIZTHIUL
FURWZYTB)Y—X(EH) EHENVNHEERTIOMNEN T HIEICKY, HENDBEERREE
BT HILTHD. ARBTIE, BHOMETOD I SH/LERNEELT, COMBEORELTDE
=, AR TECHSETNICEET S AERICOVTHAT LS. AEHEIHEERITICEI T
LOED, XEMTACEKREF OEMNOHARZEOCKREREICLHFRATESANIEEEZS.

Abstract

The ‘Documentation Approach to Didactics is an entry of the Encyclopedia of Mathematics Education
(Trouche, Gueudet, & Pepin 2018). This entry has been updated in 2020 (Trouche, Gueudet, & Pepin
2020). This article is a Japanese adaptation of this updated version. It is part of a collection, gathering
such adaptations in 14 languages (https://hal.archives-ouvertes.fr/DAD-MULTILINGUAL).

The documentational approach to didactics is a theory in mathematics education. Its first aim is to
understand teachers’ professional development by studying their interactions with the resources they
use and design in/for their teaching. In this text we briefly describe the emergence of the approach, its
theoretical sources, its main concepts and the associated methodology. We illustrate these aspects with
examples from different research projects. This synthetic presentation is written for researchers, but
also for non-specialists (e.g. master students) interested in a first discovery of the documentational
approach.
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D) XS LEESM, TOFNWI)Y—R, XERIK, BEFER, VV—RVART L, BEDHD)I—X;
HET D718, ZEMDERLRERT.
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1. [FCHIC

BWELETEARDEBICENTH)FATLOZOMD)Y—X(ER) EMEERALTLS. YY—RIC
BHHFEHCE, HERSNTYY—RERIRLIZY, BIELREY, FHRICEYELEZVTE2EAHS. DA
ERLESETLEIDXEES (teacher documentation work)l, ZLTEFDHRBEHKEIDXEHEY
(teacher documentation) J&EFESRZ &(ZT 5.

A XS LBEEDORKMG)Y—RIE, HIEADVY—XBIZIE, HRE, FEHREZECTOMEHR,
EFEDT—I—R) PEFEAEDVY—RBIZIE, 12359 T4TREFEHBE) THS. LHLEDS,
SH, 13— yb LD —RZZIZEHRIZSBTELLII1TH0o1128, HEflE, &HIZ, HFEHEEDT
OICHBEWICLEMICE, KYBYLR)Y—RERBIRTHIENH LW EALIFLIFEELS. T5LF2eM b,
JY—ZADMHE, ZLT)Y—REREHLEMEDHEERANEZTME R ELLEo1- (e.g. Pepin, Gueudet,
& Trouche 2013). ZNIFHEIZ, ZLDETH)F 1T LBENGIN TSR T, FHF-LHEBIZELABIC
ST BEHDHLNEMBBERLZNS, EVWSEBEBATIEELOTHS.

H)F2SLBEEDYY—RIZEHIEEMDFEE, ChETICHLELDEAHISFLTELDERMRE
MoRETEN TES= (e.g. Remillard 2005; Pepin, Gueudet, & Trouche 2013). X (X, 7A)HTIXIEHE
SNtf=HJFa5L (enacted curriculum)IEWVSEEZEL TOHAENHS. KEI—0O v/ Tl “Didaktik”



(B2 LS B EMNHY (e.g. Pepin et al. 2013), ZOEFEA, A—Ov/ DTSV AHIZZAE IR
LT BB X EZHZE (DAD) D HERBAL TN S,

2. IRZEDREER

BIBEXEFTEMEE (DAD) X, PAL—X T TEE)2VI ML 2ENHIOHTEAL (Gueudet &
Trouche 2009, Gueudet 2019), ZLTEILF YR REVKEDHBMERICKYSSHIZTRELTELDTH
% (Gueudet, Pepin, & Trouche 2012). ZH#]I%, FIRFHIKR 1OT1E ERIHIEY (institutional constraint)J,
[RF—L (scheme)]l HEDEMNPILHTH ISV AMELBEDEHMOFNERLEDTH 1=
(Trouche 2016). —75, DADIFRIFFICH &L HIERERICHIKRL TUV-. BRRICIE, RBE@EREICIEN
(mediation)1(Vygotsky 1978) & D EEZEEICAN TS, E5(Z, DADWFEELTE-OIE, 1FReEa
Sa=H7—2avDTORIVEIZEND, FI-LBERMNTIO—FHARH LNz THLHo 1=

B OS2 =5 —2a0DTIOFINLEAOF—2 VD FEL, BN KELEILZLGLE-. THH5,
ZLD)Y—REREICBEBTDIEE, EADAREAZS AT —2aVFELTEEZBBILEOTHS. 2D
CElF, BITHBICB T2 EZ A PRDIEVHIZELVLVELZL DL FhiL, TFRM741)Y—RETEH
IV —REDNFGUR, IFEDF=HD))—ADITRALIETTHA1EDNTUR, TENEEEMERFE
B | ED/INSUREEETH S (Pepin, Choppin, Ruthven, & Sinclair 2017). Z5L1-IR&%#ZEEICAN, DAD
[, TUY—R(ER) IEVSLUREBLTHEIDFEEE DT DT/ 1 LERBRERELIZOTH
5. ZZTONY—RIE, BEICHTREDZFLTHERED-ONDEDTHS. THbHb, BEDE=OIZHKEMM
#FTH)V—R, ZLTEBEIZL > TRIFHINEJY—RTHS.

TV RABIRZEDEHICIZ, DADICIFSESFLEERRBIED T A T 7HRAINTE . &YhIT,
[72/80—FA1I0M8EE, [)Y—R0h) 25 LRARIOMEE, BB ECHEMOFEE | DMEE, MER
T—FTUF v IDMHEETHS.

T/ —FFAOEETIE, DADDFELEBIIMEEMZE (instrumental approach)I THB. 2D
EERIE, BHABIZICEVWTINLTILEIZE>THEESIN (e.g. Veérillon & Rabardel 1995), Zhhi
HEBIZZICA-TERDDTHS (Guin & Trouche 2002; Guin, Ruthven, & Trouche 2005). #Z T,
A—H—hESTE/ (artefact) A —H—DBEARLIZIEE (instrument) IR IS5, BE# S, TE
X (genesis) ), TEEE (instrumentation) |, IEE1E (instrumentalisation) 1 THY?, L 5IEDADIZHNT
LAREMLEDOTHS (BEISH). NEEMEEIL MERMIIZALSSHLLYY—IL(EE, CAS, DGS#
EVDEAIZHEAEBEL-EBHICEEBLTELLDOTHS. LHALDADDIB AL, HEIAZLD ST
Y= N (A= EB LT BEFEN TSI EN D, BEEMTREL T TIE+5 T o=,

SOLIETY—R 1D SHEITEREZRITAHRT, TY—REEZDENSEE, BIEAID re-source, 374
hEBELLIIERLG A TERE MBI HIEET S (Adler 2000, p. 207) ELVot= Adler DIRZ FIZ

Kotz. CORAFZERAL, DADIE, HEFDEENCEREZBRMBLIDFERICIBLENVIY—R(HERE, T
AN =R, BMEED A=V, £FEDT—HI—EE), THOBIHREAZEYNTEHIVY—X
(Remillard 2005), ZLTEEDRYEAEZIETSH)V—REEZEICANDSSIITET-DTHS.

COEINTY—RELGHRADIEITEKY, BETDFEFAMGEZIZDOVTHIELMERA AN ATEEEES. Ball,
Hill, & Bass (2005) MI3EED=HDEFHIFB DN TOHAETHRE LS, IFEIIHERNDHEIC
BIMESNDEDTIIGL, FHEL, FHEiIL, BiEE DT, REFLFEITLHELLSAEFEZLETDTHS.
DADTIE, #EID)V—REDHEEAZBLTHEIDLEEZIEA, ZTLT(Cooney 1999IZL1=A>T)E
BEOELELEMMZHEBCESOEN (BHTHAT LT, HABFEDLEAT)HEUDOLTNSILE
HRTLE2DOTHS.

V(BAREERE) KEI—O /AT, 770430V EE TR NS education ELVIEELY D didaktik (2
YT ZEMNMEHMIZALDN TE!= (Blum, Artigue, Mariotti, StréaRer, & Van den Heuvel-Panhuizen
2019). COEBIFBELETIIODVWTOEMEMBEZEKL, HERNBTOEEEEZEICANDSIENAZ
=8, BROEHBEZIZIZITHEETS.

2 (AAEERR;E) instrumentation & instrumentalisation M B ARZERIXMELLNECATHS. THEINTFD
BETHOHDER | (GFE FEREVWSIKSICHEDHEZEDEEFEKRT 586, fIEDE/
(artefact) B FIAEZEDARBICHEEEZ, E/DEDRKROMEELFFESLSITHLEBEEAELIEL. —
A TEEINTHEILKYIARBDOEEZZITTOSIHNREEZ 510, REOARBNE/ICEEEXZEZ,
REZERLIEYHICEIYATHEYLTELDE/ETH1BIEXHEEL LS EICLE-.



JY—REHEMDLEEIZETEEDELTRETSHE, VY—RICEADLDEFHZELTHAETED BHTH
BRAMEYH T DERATIEENDELLD. TIT, AzbIEIXE (document) | EWLVSEEEFRALE-.
CDEEL, BER7—FTIFvOEBETHANLDEREZEDLM IZHRETTHIEITH LTI TIZTAHWLS
N THY (Salalin 2012), HAFEDXARTHEDERAENT TICEY A TOEN T . COBRMTH
BXEZFHAEEIEVSBRTIDRETHS.

LI, AUA—RYbEBLTAZ 2= —2avBNB BTS2 8ITKY, RybT—0, o540 DOEIE,
TH—IL- A TH—TIVIGAZ 2T A13E, BENDIHEDIBE S HRGTENHELTE-. COZLIZHE
ELT, 9z H—DIEBRERA I DE (Wenger 1998) &, S0 (participation)l, 324 (negotiation) ],
TR AL (reification) DL (L, BENERIZKDIEE)Y—RDTH AV EEBIZEMMLGZEEBIELLTH
W9 5LT, EREICEMGELDTH = (Gueudet, Pepin, & Trouche 2013).

CCFETDADELSEHMT TAO—FORELZDERICOVTRARTE-OT, RETIE, DADDEIE,
PREGTEESDFRICOVNTIRAREKS.

3. X ERDHMRE A0 EITHYT HEENLETIO—F

AETIE, DADDIFLS 1&, FIIZEENZBRIZOVTHRARS. LUblt, YY—X, XE, 8lf, A&,
BEILEVLST-FAEEEET 5.

MDA XS L))—R1EF, BENEEFDPBZLELIZLICEVTHALIZYEYHLIZYT ST
RTDVI—R(TORINTAUEZ)T14TEID, ETOFILDRENGLDEE)EEKRT S, Thid, &
EFADEE-ZFICELWTAVLLGNDLD, IEE-ZEQOLOHIZHENTRHLLNDIEDTRTTHY, Ch
[ZI%, TPRILAYFa5L)Y—R (Pepin, Choppin, Ruthven, & Sinclair 2017) &% 5. Pepin and
Gueudet (2018) 1%, T2 A)Fa2TL)Y—RELETV/BO0—ERXHIL, 512, MEMA)Fa5 L
JY—R 1B HRE, TOANA)FAZL)Y—X, HE, BERE), THEMIV—X1HI:2zT LD
TIRTOREE), [FRBEHY—X 1l HEFDEENFERIN S ACERY—IL) BXFIF 5. DAD
FEICHENDFBDO A MIEASINTEA, HEFHEEDEH (e.g. Psycharis & Kalogeria 2018), F1=
FZEED)Y—REDHEEER (e.g. Kock &Pepin, 2018) DMARIZLFIATES.

BREICALTIE, HEDOVY—RELIEVV—RAOEFYEMEERALLELNS, HEFE)Y—RIZHT 54
EDIFFARF—L (scheme of usage)lZ1EY LIF5 (4EiESHE). CORF—LIE, BLYYV—REFERAL
TWWTH, BEIDOKRECHEICISCTERADUREMELHD. 345, EMIEITXEITHY, ROLSITER
5.

M)y —2x (resources) ]+ F|FHRXF—L (scheme of usage)l=I3XZE (document)]

XEFEY LIT5BE (BEDEFEST)EEVERTHIZ, [IXEEIK (documentational genesis)1&
WSEEMEFENT- (e.9. Gueudet & Trouche 2009).

Pepin, Gueudet, and Trouche (2013) (&, [ZEFDEFBIEHEERNERZBHIEI ST L (re-sourcing) ]
[COVWTOEBMULGREFRBEL TS, XEFBMTRAETIE, VV—RDOIRRIZAV2509T4TTELL
ZH1-0L55BEERAS. COBREIEMARMNOEEET S, 3hbhs, —ATYY—XRIZKEXIENHKETR
DERICEEZ5Z (THEE (instrumentation) 13&BFE), fthA THEFD K E LCHEMEL DY —RDE
REZELEE-5F (MEERAE (instrumentalisation) 138%8) (B1). 2D &51Z, DADTIE, AEELEEEN
HAEHIoHENE) Y —RADEEERPLEEREVDIMEITER TS (Vérillon & Rabardel 1995). Chis
DBREIZIE, THAY, BT YA, FLETFAFOTHAUIORENEENTNS (KEMIETZDI5-F
DERITXELZEELRY, BELOXEICSLTXEEZEELEZYT ).
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1 XERIBORH

DADTIZ, b)Y —ABOHEERADETILARESN TS, COETIVIE, HEDFMMNLGFEE
[CDOVWTREBESZTNS. 13—V EICIXBRGEDBEMICITELGHMELHLH, 102—=
YMIBEGRREOZRICHLTCEUAGZEZL T LLRBEL TGN, IOLEXENDELLTLDIT,
D) —R (BRI ELGE) ERAEDER/ED (BEKAUESIVT4TI)EE ) —REREIET D
LE, LUDITHREDABR LA EICEAOLIEEDHAFICR ) Y—RERFEILTHLEETHD. #HETH
X, Z2LDZE, BERICEZONDEDFLUADILITHY, ChoDLUAZEEAEHLETEFED—EL
=FEHNEZVNHEETION, FOHECOVTOXEFZTHICRHESATLEVDTHS. HED
FEBETHTL NS LIGRELTIRTHEESTE, RRIHATEIEFEHELZELTEEDIEFRE
HETHEETEH HEMIESDITH A BES (teacher design capacity)l(Pepin, Gueudet, & Trouche
2017) zEOTNAS I OLGEMMLGENVEIZGD. TORENEE, 2BV —AOKFERELFTREICH
TEHIERFRIOEZME, ZLTENLEFRTE-0DZRETHS(EH1ESE). ZOZEIE DAD DL
HEEBLTHEY, TN, Wang (2018) XHEEFDTH AUV BMOI XEFTHDOEM K
(documentational expertise) |ID—EBE/H T EEZ DD THD.

B PEERICBIBIV—R:TISOXETE

Jr3(&, Sésamath TEETHZLDEEHKEND— ATHS (Gueudet et al. 2013; Pepin et al.
2017). Sésamath &, Z5V AP EERBEHEMDOEARTHY, TD A /N—IL2001F LK, 15—
ik E (http://www.sesamath.net/) TA U259 T4 T HREF AR ELMRELER TIRHBLTES. T
SHFHLWMEEEZRERL-BOXEFBESHLI:. JISEESEETENRELHZIDIDONYDTT
HY, FEIZZDBEDI-HIZSésamathD )Y —REEL EHLEEHEFIALE.

PR TIEBEYAVIIIZEANLETON. ThiX, BEOER, BEOERRK, £EOERZOTE,
TISDFENZDVWTDIRYRY, EWVSHAIILTHS. COXSITBESAUILIE, DADEXZDT7A
TTI2R2I3DTHS. THAVIZOWTIE, BEDHBEHZL-ODEED))—ADRNDT
PAVIZRESN DD TIELEL, UVY—ADF AR ERGESINDILDTHD. JxS5OTHAUEHIC
&, BIzIE, £FEICIECTCRG - EERIEZIRTITH2EEBMIZ, LaboMEP (Sésamath®y—)L
D—D)DFALEENTUV . ZOVY—ILD, BEZRENNICD T TEDILEREZIISIZROM
BN THS. LaboMEPIZ (X RED B EXRE L THANKEMNZEEBEELRIN TS, T3,
CDIENELNDIEENEZR EIELSEBIRNEIRELGST-EEELT. DFY, LKL TWHEEM
EOAELY, BEDRXCEALTRELHENEEZE DOXERNLRBICEEETHILICLY, 58
HEEETEREEZ=-DTHS.

NODFERIE, JISNRELOFHMEORA L, THbhH5, SIRMLHFIEEFZEELT, BED
HI)FASL)Y—REHRMIER, FIR, TREL, -G E8ME2HRT-EETIEOTHAIUREID
BAEERTIDELTHRIRENDS.

REFLIELIET AU ERLGEND. 2D EFBrown (2009) MEZIZiBR-1=3DTHS. Brownl, 15
ENTHAUTHIHIEVSEBIR, BEUTHAF—ELTOHKERENIBZ AN —EDRMERIEES T 5L
FiRTSH. CCTORMEBRE, MEAL BEEZERTHOICTHVSY—ILOMICHEETHFEEICEE



HEERBRICEETS. ... TLT AHOEREELTHDIEBEADEHNDOAEST, BALNERTZE/
DXETEHSD] (p. 19). 2D K31, Brown (2009) &, CCTOHOREREHERREIERS. THhL, [T
A2 1DEEE, BERDRENITIKRFT BT TES, HETE (AFS5L))V—ABEOHEEREER, 2FY, C
CCRIBELATHEEY—ILDBEZICHRTETE2DTHD. H)Fa1S5L)Y—ZADRMNZDOREIZRIZE
B5525DTHS. COTLIE, DADOEZRIZ—HLTLS. DADIZEWNT, THAF—ELTOHEARIL,
BEDFEE) BIEEERTH-0IC, BREOLOEHFLVELDEMRAEHLET, MANFHFLLLD 1ZTHFA
VILEYVHE T LV RN TRRE SN -1TAZEITT 5B THAHEEN S (Pepin, Gueudet, & Trouche
2017). COZLEIE, RETTERSNAIFIARF—LIA KLY KLERAL TN S.

4. PIRFEZRDBD:AFX—LEVRTL

[ 2F—L (scheme)] (Vergnaud 1998) M= (& DAD [CEWWTHILDMEEDTHS. ZOME(E, BHY
MNEICEBZELIEIEMMAKREDEFTYZEKRT HMKRD IS X (class of situations) | D= L5
[CBEELTLS. FIZIE, LOBEFITIE, TE 8 FEDERADIESDOEIZHUTHILINTISDIKIRD
DSATH1z. HAIRRDISRIZHLT, ER(CTTIIEED) (FANLLDRELIEEZEITS. ChlET
BHBRX—LELOTWBILEEKRT S RAX—LL(IE, XD 4 DDERERISHLIZLDTHS.

- SEBOBMRRDISRAEEEIITEE0)

- 1TENRAI BIHRINERA, BLUEERA

- B1ETZEE (operational invariants): EWMIREE T S5 ZFEEOMFICHAHLLIERERTHY, E
EHRLGENDGMBTHATHERE (theorem-in-action)1&, BET LA LSNP SEEKRT S
[17E#% = (concept-in-action) | (L FDHIESER)

- FERORRAOHER @IS AT REME

HENE, Bo0EEICENT, HLWVMTERAZHAADZLICKIVBLDRF—LEFTEIEY, #Hf:-
BARAE—LEESYT D RAX—LRFEFEBESNTAH-ODETILTHA. DAD TEEILIRF—LAIT,
BEDVY—R(FIEY—RADEFEY) IZH T DFARF—LTHS. BHELSIE, ATEITIRRLEARR
[CEEOONDEIC, JI—RERF—LDBXELEBRTEINOTHS.

HERAANDTRTOYY—RADEEY (L, COHEIDI))—RI X T L (resource system) | EFEIENS.
CITO)Y—RIF, XEZRAT HHARFT—LICEERFONATLS (ALY —ADNEHDOXELLD
BELHD). 61T, HEHMEY LIFF-XE(L, HEFDIXES R T L (document system) 1 EFFIEN DI R
TLEMRT 5. TOBEEL, HEDOFEMMEEZTOEHMICKLTERTHRRDIZADEEIZHES.

HETERELTEBT DT IN—THE, BENXEZTHERET IR £ESNVY—ROXTLERF
¥ 52L3H5 (Trouche, Gueudet & Pepin 2019). ZDIFETH, Y IL—T DAV N—ERELYY—XIZHKL
TENTNELGSF-RF—LEEY LT, TOHRE, SEISFLEXEHNBHKINSD (Pepin & Gueudet 2020).

B 2 TIE, MERIZETD)V—RADBEIC, BEFEE, VV—RVRATL, BLXUXEVZAT LA
NEBdEDMRLE.



BH2 INERITEITE)I—R:RBEHEFADH

REZAIEAE 2) X, #0540V —REHAFELTWE ISV ADHELEFORAAKTHS
Sésamath (Ff| 1 S 8) ICKYBRRSIN-EHDY I+ T7THSS

15 Voir nombre Placement Mise & zéro

2. REEAITA

FEZAFAIL, T5EY#E (reading bar)IEFFIENSHRDEET 2 DOEBRIZHHINTNNS. &
DEEICV2DOVWTWBK(E=F) DA 7IT4T7 (ERICAVLGNDELD) (EREENS. BRIZIE, 5
BEDBHQ D)1 BEDOBKGBGD)D 21EENHD. COZTAIEAIE, 13 KOMETEREINTLS.
BEE, RYEIZEDWTEY, AMDEAN, —, +, BREDMAHD. FEZAIFATIERILHEE
KRBT BITIELKODDRIEEEDHD. BIZIX, 151E6 DDBHEFANTR 2DEFAIFADELSIZRIET
EHHEMTDEIZ1 D, —DEIIZ5D). —AT, BRIO—DELD 5 D2D-FZRULED 5 BEDH%
1DICBEMRZBIEICKY, 2 D0DHDAERAWNTELHERRT HEHTES.

HLBRIE, 3FBICTH>TREBICH AL TELFRTIUD/IMNERBETTHY (Poisard, Bueno-
Ravel, & Gueudet 2011), /NEREIFEFDIRETHERZAS=DICEAIFAEFESILICL. #F
(B#) 0HHETEAIEAZFES=EZBI>TL D, REZAIEAZHDTEETIRETENEE
BEIYEFE-TUWVEN o=, EEOBEIIRDISIEDONT-. £F, EVMDOFAIEANLIAD, RE
FZENEFE>TENDEDELSITHEET DN FREILTSH. TN RELLIREZAIEATAL
TEDFEAFEZEEC F0%, X, FAEAICKRTENERERRTLETHBEEFAEAICE
RENHEHROCEEMELT S5 A5, REMGFHEICSVTIE, VI Iz 7 ETRENRTHRTD
CEERITDI-O, ABDESHBEER TSR

COIREITDNT, ALBRE, REZAEALZTDMDERE )Y —RERAHAATZVLKDEDXELEY
L TL\% (Poisard, Bueno-Ravel, & Gueudet ibid). [ #A(FADLLAZHERTHIELSBT, EHD
ZFAIEAERBDEFAIEADTAZEN, RELLISRRA—F S ET-. BERICESTIEFAIZANDRIEE
RELEHENELERTEIENKETHOE=DTHS. CNIEF—DDBREFREZITHIGEL TS, Thbb,
[RELBIEESEHBAHESSIFHLLNY—ILOFIRAAEERELREY BoRRLETNIEESEL1EWSTT
BEETHAS. ChldEnic, TEHER (self-discovery) I EWSBELEST BT RIZEDHMN->THY, @mE
&, ALVORBREBEZAIFAICHESSHIIEYHSN 2D THS. BOERICEEEEZ-15—DODE
BFRZEEL, 13 FEDREICEVTIIMEMR)Y—RERETEIENEETHSIEVNSEDTHS.
[ZAIEAD LB EHERTHIEVSBEMZELDRFT—LAIL, CNO3DDBREFREELROEET HTER
BITHERINTWA. $abhb, EEEXMBIT2=OICREICEMEAIFAZIRET S, [EFOHARTS
NTWEHIHERTEDISIRBEAIFAZIRTTH1ELVSEDTHS.

FAIEAZFESBETIE, DWLORIE, TFAEATEZONE-HEZRT IEVWIEERET, REARE
ZAIFAZERVDEBDRTIDRIVEF>TRITHIRT DA EEESILEHR L. TN, =M
HEHMEE M TITICLICLIzDTHS. T, TFAIFATONIZHERRTI2ONEREICHZDI1CLE
BRICHT-AEXEMEYEIN TS, COXEICE, REZAIFALZITTES, RIClhhiz2aEALHM

SYTRIIT7 EFDMD) ) —RIETRDI—LR—TESIBO L. http://seminaire-education.espe-
bretagne.fr/?page id=611




HRAENTHY, SLICMREZAIFATIE, REFRTEIROAEEZESIENTELILELSRIETREE
NHEARAFN TN,

HILARIBREBEESL/NERLEITHS. SEEITHELZ DD, BITAEICBHI=>TIY—REX
EQHID)VATLERRELTER. ZAIEAIE, oDV —REBLUFHLLEXEIZE&HAENT-. XE
DULONE, TEAIFADHEHAEHERE TS, [FAIXATHRERT AEEREICHADILE, £51EA
[CEEEHDSBEMIZRELTNS. thDOXETHE, ZARAXEMIZITERAEZVEOD, BlIOBRID-5HIZ
Bushf-. BIZE THEMRYEDRBEHRZSI1EVSBHDEOHIZ, RIZZFAXAZFELTIFEFEFYE
EBEERBIDRBEBRMEILLI-(HEED 2 DD 5 B DK TEEFYEEY, ROHMEED 1 BRLOERE
T B5E). RENEWRRAEI—LE, DV —RARATFLOMD) ) —REINLDXEIZEH-T
W3 DY—ZADLKDIDE, BHAEFBIEAZANDEWNIBRICEVTREMN THo1=. HICHHEIL, 2
ETEFAIFAZRAVSAEEEICHES R DS LT -.

HEIDXELVRATLEKIE, MEDBEZEDEDYITVATLMERINTNS. HIZIE, KD
IO RATLPFHAD YT RTLDOELSIZ, HEDHFHMABTCEEDEFHIHU OV 2DOTHS. F
FXEVRTLIE, FRIZOVWTOMNEY —REHEEZNDS, HEIBFEDHENRRICESRELIZLDET,
SEIFLLANITHBASINSS. HELREFMETIE, HFEMRABREZEEL-LYEFRMLGLAL(TE8E
FEOBEPRIZHTIE/RDOBFREELZTET 514E) TOHRBEN, KEE)Y—ABOHEEREFOREIZ
DNWTKYERELEEDELAS. EHIZDADTIE, HENDOXEEFFHZ AT HICIEIBEEDHER/NPDLEEL
BM, FNITONTIERETTHRARSZEIZLEKS.

5. REMEAE  RE L DO EREER Y

AEITIE, TTDADDHEBMEAETF AL, COTHFAUDEBELBZREBEZIRTT 5. XRIZ, Thbd
DRBZEFHATLHY—ILD—DNIDVTHR, &EIZ, REMFAEDHE/BNEBLTLDNDOMDEE
BEHITH XEFHEZELTHMADFTHEDNTHICIE, RO=ZGEZEETIVLELHD. F—IHED
FBEICAVGH, FYHINLIEFISEFLRIY—X, EZICHEDEHEEELEZHSFIETLHEEEH
(MM, HIER, 20, FZICXERREELSEI-ODERTHSD. CISIZDONVTHERBER/AT
ZRIZKY, DADIEIHEIDOXEZHCETIREMAERILFIEINIERED A ER/ERET HIZE T

COFERIBETEFICEELGKRBNEER, ROS5DDFEREICK>THRALNTLSL

o XEFHDBETHHINERINSMERN)Y—XDIBLELINE I DRE.

o TREMIAD—T7TyvTINRE. BIRITETHDOBIETHY, REF—LFRHMICHIz>THRALIC
Eonb.

o THERNDITAO—TVTIDRE HEIL ARICEBIN-BENERESNIEZLISITH
Y, ZCTIEER, 8, BMEMNELD. 2L, HEOHEBEOEELES (X, ERBIZAE, BE
=), BE, BtV A—/TO055LEE, HENTHITHONS.

o XEFHOIREMIAO—TVTIDRE.

o IXEZBICHIIHEMORASIUXEZTBOYMERICRAZTESIREMEHRE, FZIEME
)Y —ZADIREPCHEIDIREEEICHET D).

COFAERDEREICIX, BENOBEBUEAENVNELLS. BEELEENL, (HREOEEZENLEEEE
AZAOXEETINTIVERTEDEENOTHS. £, THLEEBMNEBEES L, HEZNEMGEEIZER
HHBRIVREEHBL, EEITIE)Y—RAPRTLRADRBNIZ)Y—RELLERA = D2EAYETRIEL
NS, INLDORBERIBICH=-2T—2INED BMIE, ARENHDHSHKERICEAREIZIRRLET
NIEBSENEDTHD. COBEMEHD, Sabra (2016) 1E, HBENDXEFEE BT AR E LLEEE
AT R RINEEH (methodological contract) IDE S ZIRET HIZEoT-.

NET, LREOFEBIZEODVWTT—AREAEZEY—IETHAUL, SESFLEAREAZTIREIZFIA
L& BRI TEERD)Y—RLRTLDEKFIR (schematic representation of a teacher’s resource
system) 1 (SRRS, BI3% S8 (BT Y—ILThHo1z. BERCELDUY—RAIVTDEREKRET 5L
IZ2&Y, HBVV—ABNEDESBIRDrINLED LS TENTHRAISNBAWNON-DOI EHEILTES
(e.g. Pepin, Xu, Trouche, Wang, 2017).

4 Gueudet & Trouche (2012, p. 27) [FRADEDDREDAEIRRL TS, ADEDRE(L DAD DO
B TEOTELFRNDRRIZELTELEDTHS.
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* Matoumatheux, Kangourou, Mathenligne

R L&IZ, HFE, BESE (Mathenpoche),
YIRH T FiHEDSésamathD) Y —AMKRRSE
NTWS. KEDEWZKYEBDEIELKFS
NTWS. BEEHFICITRVEGE, EEOEHFIC
XKD, EENDOEMICITHLOERELST2LD
[ZTHD. KHDIFEAEE, EI—ILDIEED
Pi%ELTHERR, A—TOIURORELEL
SI=EHICET 5D THS.

Sésamath
VYIbIIT

Sésamath 1R D IR IK
HLLEBFEADYY—R

Mathenpoche,
Tracenpoche,
Instrumenpoche

calculatrice
\J BT Y—R:
\ EEAF2TA,
N
A—JUIZ&BPYLY,

B AR e Sésamath& P FD
IRk WEER | zgﬁ‘i@ A= YRR BT
L=
BAKLET—45 BEOYY—2
DIANE

1EMIChzdREMETHA—TvTI2&KY,
EI—ILIEEMEEI)Y—RADERBFEIND—DEL
TR DT E) K31245.
EI—JLIEZET-, Sésamath®D')—ZA M50+
MEEEE 1ZH<KSITHL=(HDEE). HDHFHL
LSRRSIZIE, #FzICERBZ/)Y—X (B
B, RERE)NEIGZLTNS.

EI—ILIET750 RO R ERDEELEITHY, 45 Sésamath (FHMESHR) TOEFMNHEXE
FEIZZ<EH-oTINS. 2009528 (EX) EZFD#D2010FE2 12 (AR IZSRRSZEH#EK KD 121Kk EE

L7=.

3. D SRRS (Gueudet, Pepin & Trouche 2012, pp. 314 & 318)

DADD RIS LLE, SRRSEWLSIY—ILIZL DDA HEIZHKELTES-.

L EIZ DL THZEL TLYS Hammoud (2012) &, SRRSEYAVRRYTELTHMT 55 %5%
RELT=. HammoudIdF7=, SRRSZAT, REEDPYRYPIHEISFLEFNTOOYERYE
HBE I AH&IITHERICKFELT-.

Rocha (2018) (&, SRRSZI D)V —RAL R T LD RETVELY (Reflective mapping of
teacher resource system) ] (RMRS) EBFEZEELT-. ENERD_DODEEMNLTHD. T4H
5, REDEENERILI-E D510, RYEVT IEWSEENRMDBEEERRITIRRT HBEE
BRI 510 (MAREFIZE-STTIEH SN, HABREIEEMEZIZE->TEH) THSH. RochaD AR T
X, FEDMHEE | LHEDER (FED)V—RIZFHEUDL=1D) BNEDEEHiT=4 IRMRSIZ
RondhZRET 50, SESELHLICRMRSEHCESIZKEMIZIKEL-. 512, BTHO5E
BOREIZLE=AL, HERCBELMNERLI-RMRSEMEEHE, HEEMNERLI-TZHER)Y—R
AT LDO#EEIVELY (Inferred mapping of teacher resource system) | (IMRS) &FE(EN 5
DERFELT-.

ISLEHEDY—ILEBAT BEMOXEFHNELRICTEDIXEFEICTARELBYT7IERTS
=812, REMAEDFHFLWAEZRORENEDONT. ThiL, AMNEEE (BELE) DAELT, F/H
DIFEEFOZTOBELRE, ATSNIEAEICEWNTE, VY—REBEERTIHMEBRETHETHD.
CDEIEERHLI-ISGEDE TAIREICEST7+0—7vT%#EL T (Bellemain & Trouche 2016), XEFH)
DBRRBRTHEIDAWSDIAFY—PEEIZTIEAL, ZIDRF—LDERZRHRTETHENTEDLL
SI2hot=. =1, COEDTAO—TFYFIZIFLLKDOHDEEELEDS. UTIZ, TOLKOMEHITLS.

EDLSLETEAL PRR T THEAN—AT)Y—RENIDOILEEETH0N, R, HEADFE
EDRIENMZERBATEDDH. Wang (2018) (%, XEFZEF#EHMIZHE T 2460 (RE) %
BEk3 I XEEFEHR (documentation-workmate) DS ZE AT 5. —#&IZEIKZ ADLKETE
TAA—T7vTFBHILIZKY, BEVDGBANSIEREBDIENTREELY, SHICXEFHEY
R—r T 2HETDBEE DTS EMNTREE A ST= (Trouche et al. 2019);

HEDXEZTHD I+ O—TYITHOBON=FTEY—TEHDT—2ESHLTIKE=HIZ, Thi
FOHDIZRIB-RETHIENTREN. CORBEIZE, T—H92BEB-RETDITIVRIA—LDH



e S %R Y 5 AnA.doc 7O x4k (Alturkmani, Daubias, Loisy, Messaoui, & Trouche 2019)
DEBETHMYHEEN TS, 2T, #EMEDITOROIC, TLTT 2L DR TOEATH
TWASAZTARNTHRETB=0IZ, ETAHEELIC, HEADOXEZHICELTAHLSWERSNTY
V—RERTFTED.

BENDXEFTEDOMIIEHTBIETHS. REVABTDSODOIRE(L, FERUWEFRRICH T 558
ZH5EZTNS. — A, INoORBEZFRATIMREE, SELT —FZRET H-OITAHALLDZEIRIC
Bond. AL, BHEAOXETHICETI2XRENLZEBAOBR(IXEFGHAV T UL
(ducumentational incidents) ID#E7x, Sabra 2016 5 M). F-[EHED) Y —RAL AT LIZEITHARER
H)Y—ZADFER (Tl &7 51)Y—X (pivotal resource) ], Gueudet 201745 88) THS. oD
EITHRTEH SN, FERUGRE IR SNEREELVERICEED T TR TILENHS.

6. SHGHER~NDRE

BRXETHMREE, BEREZICS THLRMFLOERMZEATHD. 28HIUIHITHT
RULEER(VY—X, X& XERIR) F, RETIIEILIINLDELESTNEN, TVY—RDRTLJH
IXEVATLIGEDIVERLTBZILSSICRBLODOHSD. TS TELDIILHLMULIE, FIZIK, +%F
EROBPHRADIGEIZ, ASHDEMANLGREZL OBEDNESRATLIZELDZZ(TDEEEEL-T
WBDh, HEFTIIL—T (FICEBERK) THEOXESATLEXBELTLDDM (e.g. Pepin &
Gueudet 2020), ELV>f=HDTHS.

Ff-, DADDCREHBIIREICHIz>THIELTE . BHBFERBICELTIX, ShETIZ, SRR
(Besnier 2019) M5 K= (Gueudet 2017; Kock & Pepin 2018) [ZEF TR A TWAEFTHL, JY—XIZHE
hBMBBTEDLEELAERNFELE>TLVS (Psycharis & Kalogeria 2018). FRAMEEICEAL TIE, X&
SEEBIZEAIYEEOEREEDEERRS (Hammoud 2012) ©EEHAE (Quéré 2019) THRIAZINT
W5, ZITHELAHMWE, SOLEFHLOXARIZE T EHEMDO X EFHNEXEL AT LOEFHEIIAITHA
Sh, ELV-DTHS.

5T, SETFEGH BB LUUEMXAR(TZDIL, A, L/N/2, JILoz—, 1 F)L7EE) TDAD
FRIATAHILICKY, JY—RIZHESEERDFE D SUERIZEFR IOV TORVEELS. FIZIE, BA
DX EZHTHAANSSEFIFEEED VAT ALAIREDLSBEDEDESH, ELBIZK>TELS %
DT A2 11T 5REEERIILNEDEDH (e.g. Pepin, Artigue, Gitirana, Miyakawa, Ruthven, &
Xu 2019), HEEWST-FLTHSD. COSHKMEIE, BEADHEENEDHONLERM, M, LTI
IRDFERTHS. CNHDEWEERTHILITKY, HEFE)YV—REDHEEERDORMEICDONTELY FFH
TIRMEANAIRELAEY, DADB EDE S ESOITRHHIENTESLTHAS.

REDHETIE, VY—RICEADHLIZEDFIHSHEIN TS (e.g. Kock & Pepin 2018). ZD b D HF
% (e.g. Gueudet & Pepin 2018; Trouche, Gitirana, Miyakawa, Pepin, & Wang 2019) Tl&, D E/ED
BED A REMATREN TS, HIZ X, HIRFHIKRESR (Brousseau 1997) TlX, ELR DEFENEZFE
FIKRICBVWTHEERTAITARTOREREZ2a—1EVVSBETIRZS. ChoDXRRIFVY—RERK
FIENTES. TIE, TOLIBER/ALEE D FIFAELELTNEDTHAID.

DADZRAWTHR I 2BRRDEENENDICONTHEEAZLE-RETS. ZDILIL, DADIZETY
HHMZLOMEREK, HiRY, BLUVEMEE (e.g. Re(s)sources 2018 International Conference, see
Gitirana, Miyakawa, Rafalska, Soury-Lavergne, & Trouche 2018; Trouche, Gueudet & Pepin 2019) A"
SHLMTHS. COEIGANVMOHIRDIE, FARTRETFRELTNSIY—RINHAHIELTRLTEY
(Trouche 2019), CH5LI=HAREFHA, £ TEHEBR/VTHEADBRGEHNLREICETIHERFELDD
ThHb.
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