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ABSTRACT

There is no doubt that we are training our future professionals academically, responding
to the curricula designed for such a profession. But the question is whether we are
educating them in terms of the responsibility and commitment both to the profession
and to the students they have to train.

The objective of this research work is to identify the attitude of future professionals
toward professional ethics, that is, the attitude of those professionals who will work in
an educational centre: teachers, pedagogues, and educational psychologists. In addition,
we aimed to find out which are the most significant characteristics of being a good
professional.

In our research we adopted the descriptive method and for data collection we used an
attitude scale. We used the one designed by Hirsch (2005) entitled "Scale of Attitudes
on Professional Ethics", obtaining satisfactory indicators of reliability and validity.

Our sample was composed of the students of the last year of four degrees. It was
representative with a 95% confidence level, and 452 students participated. To calculate
this we applied simple random sampling, considering the finite population. Of the total
sample, 30.8% was represented by students from the degree of Infant Education, 20.5%
by Primary Education, 22.1% were studying Pedagogy and 25.3% of the sample was
from Psychopedagogy.

Our final conclusion is that we do not wish to make the participating students more
ethical, but rather that they are able to think ethically about their professional
performance. While there is consciousness about ethics, it is very necessary to think
more deeply about them, because all students should have been in agreement an ethical
attitude.

The future education professionals must be able to think ethically about their
professional performance. Only then, we will be able to guarantee their commitment to
inclusion, because inclusion is an attitude to the teacher.
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GENERAL DESCRIPTION

The initial training of professionals dedicated to education is a priority issue on which
both academic authorities and policies must concentrate their efforts. Those students
who eventually obtain their graduate degree in the faculties of education will be the
future trainers of the future citizens of a country. The question is immediate: what kind
of training is being taught in these university centres?

There is no doubt that we are training our future professionals academically, responding
to the curricula designed for such a profession. But the question is whether we are
educating them in terms of the responsibility and commitment both to the profession
and to the students they have to train. We do not doubt the knowledge or the aptitude
that, without doubt, will be acquired, but what about the attitude? In which study plan is
responsibility or commitment contemplated, in which subject, in which skill? Inclusion
depends on attitude.

Amongst the Tuning general skills (Villa, Auzmendi and Bezanilla, 2002) that are
common to any European university degree, we can find ethical commitment. We
understand that students must "know" how to carry out their profession (that is, know
how to teach to read, to write, to live in society), but also - and not least - they must
"want to carry it out". Knowing the ethical code of their profession with the
commitments that it entails would facilitate and help to achieve it.

But the situation of "wanting to carry it out" is in danger. It would require a greater
presence of ethics and professional ethics in the curriculum that trains future educators
of society.

In the study cited by Garcia, Jover and Escamez (2010) by Jover, Fendndez-Salinero
and Ruiz (2005), we have been struck by the fact that personal competence in "ethical
commitment" is the primary skill for Pedagogues and Social Educators, while in
Primary Education it is put in sixth place and in Infant Education it is eighth. What can
we expect?

The studies by Conklin and Hughes (2016) that address social justice from initial
training are interesting; as are those of Maxwell, Tremblary-Laprise, Filion, Boon,
Daly, Hoven, Heilbronn, Lenselink and Walters (2016) that present the ethical
challenges in current education; and of particular interest are the works of Chesnut and
Cullen (2014) who confirm that future teachers with more emotional awareness are the
ones that show the highest commitment rate. So, what is the direction of the initial
training to which we must go towards?

The objective of this research work is to identify the attitude of future professionals
toward professional ethics, that is, the attitude of those professionals who will work in
an educational centre: teachers, pedagogues, and educational psychologists. In addition,
we aimed to find out which are the most significant characteristics of being a good
professional.



METHODOLOGY

The inclusion criteria for participating in the study were to be enrolled in a Practicum.
In this part of the course students are assigned to an educational centre to do internships
and are for four months in daily contact with students and teachers.

Both in the degree of Infant and Primary Education, this subject of 44 credits was
divided into the third and fourth year courses, unlike the degrees of Pedagogy (24
credits) or Psychopedagogy (12 credits) where the work placements are scheduled for
the final year.

The population of this study was limited to the students who were in their final year of
study and who were enrolled in the Practicum of Infant Education, Primary Education,
Pedagogy and Psychopedagogy, resulting in a total of 1157 students. We were
interested in the opinion of the students who were immersed in the educational reality of
the classrooms.

Our sample was composed of the students of the last year of these four degrees. It was
representative with a 95% confidence level, and 452 students participated. To calculate
this we applied simple random sampling, considering the finite population (Tagliacarne,
1968). Of the total sample, 30.8% was represented by students from the degree of Infant
Education, 20.5% by Primary Education, 22.1% were studying Pedagogy and 25.3% of
the sample was from Psychopedagogy.

In our research we adopted the descriptive method (Cohen & Manion, 1990) and for
data collection we used an attitude scale (McMillan & Schumacher, 2005). We used the
one designed by Hirsch (2005) entitled "Scale of Attitudes on Professional Ethics" that
has been applied in the Spanish and Mexican population, obtaining satisfactory
indicators of reliability and validity. This scale is characterized by having three parts: in
the first, demographic data were collected (sex, age, academic level, occupation,
university, and career); in the second, an open question was formulated asking about the
5 most significant traits needed to be a good professional; and in the third, 55 statements
were presented on which the agreement or disagreement of the students had to be
expressed through a Likert-type scale, where 1 indicated partial disagreement, 2
disagreement, 3 neither in favour or against, 4 partial agreement, and 5 complete
agreement.

RESULTS

The results revealed the attitude of the graduates towards professional ethics, as well as
what they believed to be the most important characteristics of a good professional.

The attitudes on which the students of the four degrees were completely in agreement
were: that they would like to deal with professionals who took into account their
professional errors, with 82.8% adopting this stance; and that updating knowledge was
essential to be a good professional (80%).

On the other hand, they expressed disagreement with the fact that as long as science and
technology continued to advance, it was not necessary to worry about its consequences
(41.3%); that it was not necessary to know and practice the values of the profession to
be able to exercise it (43.5%); or that their primary interest in carrying out their
profession was to earn money and prestige (48%).



Amongst the characteristics, the most notable were, in order of importance:
responsibility, commitment, empathy, vocation, training and being competent.

We noticed that statements appearing in the questionnaire related to ethical competence
did not achieve unanimous agreement. We refer to aspects such as responsibility,
honesty, professional and personal ethics, actions with the notion of providing a service
to society, respect, or actions according to moral principles and professional values.

On the other hand, when asked about professional characteristics, the first was taking
responsibility. This suggested to us that we imagine one thing when we were thinking of
possible traits, and another thing, what we have been able to recognize when we read a
proposition related to professional reality.

Our final conclusion is that we do not wish to make the participating students more
ethical, but rather that they are able to think ethically about their professional
performance. Only then will we have guaranteed their commitment to inclusion.
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